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Islamization of Knowledge:
Problems, Principles and Prospective

Isma‘il Raji al Farigi
Introduction

This paper is the outcome of two papers on the subject by the president
of the board of The International Institute of Islamic Thought, Dr. ‘AbdulHamid
‘A. 'AbaSulayman, and myself.

The presentation that follows is of grave importance, because taking stock
in one’s situation, learning from the past, and planning to direct change to
desired ends, are absolute necessities for survival and prosperity. The Divine
judgment 1y ide Jppmitlbely i o gyl n Y ol “Allah  will not
change the fate of a people until they change what is in themselves” (Qur'an
13:11) is an absolute law of history.

This paper contends that the Ummah suffers from a threateningly dangerous
malaise. It attempts to apply a cure designed to restore to the Ummah its health,
as well as to nudge it foward on its predestined role of responsible world
leadership.
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(God established the ‘Ummah as median among the nations, just

as He established the Prophet as median among yourselves, to
separate good from evil, right from wrong—Qur'an 2:143).

These considerations are sufficient to require the most serious attention
an Islamic thinker can give to whet his spiritual appetite, to seek the greatest
promise, and to participate in its future actualization.

The last half of the fourteenth century witnessed a great surge in Islamic
awareness worldwide, as well as the many significant strides which segments
of the Ummah have made toward self-liberation. Despite these advances, the
same century witnessed a great setback: a universal rush of Muslims toward
imitating other civilizations. This rush never reached its goal in any field.
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Instead, it succeeded in de-Isldmizing the top layer of Muslim society and
demoralizing the rest. The vision of Islam became clouded by another ver-
sion which came to us with the colonial invaders. The alien vision survived,
and indeed, grew more virulently after the invaders’ departure. For many
generations, the Muslims have seemed unable to get rid of it. It is evident
everywhere—in the imported institutions; in the spread of the English and
French languages among them; in the design of their offices, homes, and cities;
in the recreational programs; in the economic and political practices they follow
and in the very ideas of reality, of nature, of man, and of society that they
hold. The prime agent disseminating the alien view has been the educational
system, bifurcated, as it is, into two subsystems, one “Modern” and the other
“Islamic”. This bifurcation is the epitome of Muslim decline. Unless it is dealt
with and removed, it will continue to subvert every Muslim effort to reconstruct
the ‘Ummakh, and carry forth the amanah Allah (SWT) has entrusted to it.

In the past, many great Muslims have attempted to reform Islimic educa-
tion by adding to its curricula, subjects constitutive of the alien view. Sayyid
Ahmad Khan and Muhammad ‘Abduh were champions of this cause. Their
strategy came to fruition in the 1380s A.H. / 1960°'s A.C., when some of the
Islamic universities were turned into ‘modern’ universities. All their efforts,
and those of millions like them, rest on the assumption that the so-called
‘modern’ subjects are harmless and can only lend strength to the Muslims.
Little did they realize that the alien humanities, social sciences, and indeed
the natural sciences, were facets of an integral view of reality, of life and the
world, and of a hisotry that is equally alien to that of Islam. Little did they
know of the fine, yet necessary relation which binds the methodelogies of
these disciplines (their notions of truth and knowledge), to the value system
of an alien world. That is why their reforms bore no fruit. On one hand, the
stagnant quality of Islamic learning was left untouched. On the other, the added
“new” learning never produced any excellence such as it produced in its own
homelands. On the contrary, it made Muslims dependent upon alien research
and leadership. By its pompous claim of scientific objectivity, it managed
to convince them of its truth over and against the affirmation of Islam, which
the votaries of progress called conservative and backward.

It is high time for Islamic scholars to disown such easy and harmful methods
of educational reform. For them the reform of education should be the
Islamization of modern knowledge itself, a task identical in character with,
though greater in scope, than that undertaken by our ancestors who digested
the knowledge of their time and produced the Islamic legacy of cuiture and
civilization. As disciplines, the humanities, the social sciences, and the natural
sciences must be re-conceived and rebuilt, given a new Islamic base and assign-
ed new purposes consistent with Islaim. Every discipline must be recast so
as to embody the principles of Isldm in its methodology, in its strategy, in
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what it regards as its data, its problems, its objectives, and its aspirations.
Every discipline must be remolded to incorporate the relevance of Islam along
a triple axis constitutive of tawhid. The first is the unity of knowledge, under
which all disciplines must seek rational, objective, critical knowledge of truth.
This will lay aside once and for all the claim that some science is agli(ra-
tional) and some nagli (textual and tradition) and hence irrational; that some
disciplines are scientific and absolute and others dogmatic and relative. The
second is the unity of life, under which all disciplines must be taken into
cognizance and oriented to serve the telic nature of creation. This will disarm
the claim that some disciplines are value oriented while others are value-free
or neutral. The third is the unity of history, under which all disciplines will
acknowledge the ‘Ummatic or societal nature of all human activity, and serve
the purposes of the Ummah in history. This will put to rest the division of
knowledge into individual and social sciences, making all the disciplines, at
once, humanistic and ‘Ummaric.

There can be no doubt that Islam is relevant to all aspects of thinking, of
living and of being. This relevance must be articulated unmistakably in each
discipline. The textbooks used by the discipline must be rewritten, establishing
the discipline as an integral part of the Islamic vision of reality. Moreover,
Muslim teachers have to be trained in the use of the new textbooks and Muslim
universities, colleges, and schools transformed in order to resume their pioneer-
ing leadership in world history. It was the madrasah (educational institution),
animated by the vision of Islam, that created its wagf (endowment) status,
giving it a legal corporate personality and autonomy, which made it serve
as a mode] for the universities of Paris, Oxford and Cologne in the twelfth
century. It was this same Islamic vision that made the madrasah the forerun-
ner in every field of human inquiry, the molder of human character and per-
sonality, and the projector of the Ummah’s splendid achievements in culture
and civilization. The madrasah observed the schedule of Islam whose day
began with Salah al al Fajr (the early morning prayer). Its teaching activity
was a live-in process where teacher and student constantly lived and worked
together with one objective in view, namely, the articulation of the patterns
of Allah in creation. Its pedagogy rested on the impeccable character of the
shaykh (the mentor) whom the student was to emulate, while its commence-
ment was the investiture of the student by the shaykh with his immakh (the
origin of the cap and gown graduation ceremony) as the symbol of total con-
fidence that the student may now speak with his teacher’s authority and on
his behalf. The standards of education were at the highest because the re-
quirement of carrying the teacher’s honor and reputation in the stadent’s hand
was the gravest obligation. This excellence was made possible because, at
its base, stood the vision of Islam and the will and dedication to pursue the
truth for the sake of Allah alone.
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Notwithstanding all this, Muslims find themselves at the start of this fifteenth
Hijrah century, besieged by a deluge of students without plans for a natural
growth of the educational system as well as an explosion of knowledge of
all fronts without plans for scholars or institutions to cope with it. The Muslim
world keeps sending its youth to the West for education and training in ever
increasing numbers and suffering their loss through “brain drain” To add further
to the tragedy, the opening of the fifteenth century A.H. shocked the Muslim
conscience with its war between Iraq and Iran, the Soviet Union’s occupation
of Afghanistan; “Israel’s” invasion of Lebanon, annexation of the Golan Heights
and systematic colonization of the whole of Palestine; the continuing wars
of the Western Sahara, Eastern Africa, South Arabia, and the Philippines;
the continuing occupation and colonization of Kashmir and the persecution
of the Muslim community of India (the largest minority in history}. Still more
Islamic activists around the globe are the object of prosecution, persecution
and misrepresentation. The cause of Islam itself seems to be in peril.

All these phenomena cast darkness and gloom over the Ummah. Nothing
is more tragically crucial for its thinkers than to focus their minds on the Um-
mah’s malaise and seek the countering cure. Never in Islamic history has the
cry of Allah Akbar (God is the greatest) T & been more needed on
the intellectual level as it is today.

May the thinkers of the Ummah rise to the challenge! May Allah (SWT)
be their constant Guide! And may they achieve in this domain, what will please
Allah (SWT), His Prophet (SAAS), and all believers.

I. The Problem

A. Malaise of the "Ummah

The world Ummah of Islam stands presently on the lowest rung of the lad-
der of nations. In this century, no other people have been subjected to com-
parable defeat or humiliation. Muslims have been defeated, massacred, robbed
of their land and wealth, of their life and hope. They have been double-crossed,
colonized and exploited; proselytized and forcefully or by means of bribes
converted to other faiths. They have been moreover secularized, Westernized
and de-Islamized by internal and external agents of their enemies. All this
happened in practically very country and corner of the Muslim World. Vic-
tims of injustice and aggression on every count, the Muslims have been
nonetheless vilified and denigrated in the representations of all nations. They
enjoy the worst possible “image” in the world today. In the present day mass
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media, for instance, the “Muslim” is stereotyped as aggressive, destructive,
lawless, terrorist, uncivilized, fanatic, fundamentalist, archaic, and
anachronistic. He is the object of hatred and contempt on the part of most
non-Muslims, whether developed or underdeveloped, capitalist or Marxist,
Eastern or Western, civilized or savage. The Muslim World itself is known
only for its inner strife and division, its turbulence and self-contradictions,
its wars and threat to world peace, its excessive wealth and excessive poverty,
its famine and cholera epidemics. In the minds of people everywhere the
Muslim World is the “sick man” of the world, and the whole world is led
to think that at the root of all these evils stands the retigion of Islim. The
facts that the Ummah counts over a billion, that its territories are the vastest
and the richest, that its potential in human, material and geopolitical resources
is the greatest, and finally that its faith— Xsl&m —is an integral, beneficial, world-
affirming and realistic religion, make the defeat, the humiliation and the
misrepresentation of Muslims all the more intolerable.

B. Major Effects of the Malaise

1. On the Political Front: The Ummah is divided against itself. The col-
onial powers have successfully fragmented the Umimah into some fifty or more
nation-states and set them against one another. The boundaries of the Muslim
states have been so defined as to create perpetual friction for every state with
its neighbors. Political machination by the enemy continually exploits those
areas of friction and creates cause of alienation and hostility. Internally, every
Muslim nation-state is, in turn, divided against itself, its population being
heterogeneous, and one group having been assigned hegemony over the other
groups by the colonial masters. No nation-state was given the time, the peace
or the resources to integrate its own citizenry in order to make them a greater
whole. To make things worse, the enemy has imported aliens into the Muslim
World in order to guarantee perpetual strife between them and the natives
or have converted the natives to Christianity, which necessarily implies their
estrangement from their Muslim compatriots, or the infusion into non—Muslim
Natives, of a notion of their identity, which sets them in conflict with the
Muslims. Finally the enemy has created hostile “foreign” states within the
body of the Ummah to divert Muslim energy away from reconstruction and
to drain it in futile wars, or to serve as bases should the colonists decide to
reoccupy the land for the colonial powers’ economic, strategic and political
interests. No Muslim state is secure internally and none is secure externally.
Every Muslim government spends the greater part of its resources and energy
on securing its own power within and integrity without—and yet without avail.

Throughout the Muslim World, except in a few regions where the enemy
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found rulers ready to cooperate, the colonial administration destroyed all
political institutions in the land. When the time came for the colonial ad-
ministration to withdraw, power was entrusted to the native elites who had
already been subjugated and Westernized. Still the real power lay only in the
military which was destined to grab it at the first opportunity. In the majority
of cases, Muslims are ruled by the military because they are devoid of political
formations capable of operating the government, or of mobilizing the masses
for resistance, or leading them into constructive political action, or, more
simply, of acting in tandem with one another.

2. On the Economic Front: The Ummah is non-developed and backward.
The overwhelming majority of its members everywhere are illiterate. Their
production of goods and services is far below the need which is consequent-
ly satisfied by the import of finished goods from the former colonial powers.
Even in the strategic necessities of life, the staple foods, clothing, energy and
hardware, no Muslim state is self-sufficient. Every state would be exposed
to famine if the colonial powers wish for any reason to stop their unfair trade
with it. Everywhere, colonial interests have been creating consumeristic desires
and demands for colonialist products, while the needs of Muslims for pro-
ductive hardware go unheeded. In their competition with local Muslim pro-
ductivity, the colonialists seek, and they often succeed, to knock it out of the
market. When some industry is developed with colonialist help, it turns out
to be one dependent upon colonialist raw materials or finished components,
which they alone supply, thus subjecting the industry to function at their mercy
and to subserve their colonialist goals. In most cases, the new Muslim in-
dustries are not designed to meet the crucial needs but those tangential needs
created by colonialist intensive advertisement. Muslim agricultural self-
sufficiency is their first enemy, since, at this stage and for a long time to come,
this is a necessary prerequisite of Muslim resistance to any colonialist scheme,
Everywhere, through a false promise of better living in the cities, the lure
of temporary jobs in a speculative building-construction and consumer-goods
industry, and the exploitation by landlords and tax collectors, Muslim farmers
are uprooted from their villages. They migrate to the cities to live in shanty
towns, dependent upon imported staple foods, and are ready to answer to the
call of any demagogue.

Although Allah saw fit to grant to some parts of the Muslim Ummah natural
and mineral wealth, we find that the ‘Ummah has not been able to utilize these
resources fully to develop its potential capabilities, One of the main reasons
for this, is the lack of political stability and sense of unity. This has made
it very difficult for the ‘Ummah to channel the surplus resources to the parts
where it is needed. This sad situation has lead instead to great loss and a
diversien of this surplus of the Muslim financial and economic resources to
non-Muslim lands.
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3. On the Religio-Cultural Front: The centuries of Muslim decay have caused
illiteracy, ignorance, and superstition to spread among Muslims, These evils
have caused the average Muslim to recoil in the bliss of blind faith, to lean
toward literalism and legalism or to surrender his spirit to his “shaykh”. All
this bred into him no small measure of vulnerability. When the modern world
impinged itself upon him, his military, political and economic weakness caused
him to panic. He therefore sought half-measures of reform which, he thought,
would speedily recapture for him his lost ground. Unwittingly, he took to
Westernization, lured by the successful example of the West and prompted
by his Western or Westernized advisers. In areas under colonial administra-
tion, Westernization was ordered and promoted by every possible means at
the rulers’ disposal.

Well-meaning or otherwise, Westernizing Muslim leaders did not know that
their programs would sooner or later undermine the Islamic religion and culture
of their subjects. The connection between the manifestations of Western pro-
ductivity and power and the Western views of God and man, of life, of nature,
of the world, and of time and history, was too subtle for them to observe or,
in their hurry, to mind. A secular system of education was built which taught
Western values and methods. Soon generations of gradnates who were ignorant
of their Isldmic legacy began to make up our society. Their ignorance was
combined with suspicion of the legacy’s guardians, namely the wlama, who
were well-meaning despite their conservation, literalism, legalism or mysticism.
A gap began to develop within the ranks of the Urmmah, dividing it into Wester-
nizing secularizers and their opponents. The colonialist powers saw to it that
the former became the decision-makers in society.

By the colonialists directly or by their native stooges, everything Islamic
fell under attack. The integrity of the Qur’anic text, the genuiness of the Pro-
phet (SAAS), the veracity of his Sunnah, the perfection of the Shari‘ah, the
glories of Muslim achievements in culture and civilization—none of these were
spread. The purpose was to destroy the Muslim's confidence in himself, in
his Ummah, in his faith and his ancestors to undermine his Islamic con-
sciousness; also to subvert his Islamic personality, and thus, to make him more
subservient, lacking the spiritual stamina necessary for resistance. The col-
onialists and their stooges filled the Muslim’s daily life with tasks and ideas
promoting Western culture. He (the Muslim) was bombarded with newspapers,
books and magazines, radio and television, cinema and theater, records and
tapes, street posters and neon signs. Muslim governments took pride in the
new boulevards they opened in their capitals dotted with Western-style high-
rise office or apartment buildings, but they were not shamed by the squalor
and degradation of the rest of their towns and villages. Westernized elites fre-
quented public halls to watch or hear a movie, an opera, a concert or a drama,
and their sons and daughters read about them in books in the secular or mis-
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sionary schools and colleges, without realizing their incongruity with
everything else they thought or did. Those who completed their self-
Westernization stood out even more oddly against their Muslim environment
and background. The integrity of Islamic culture and the unity of the Islamic
style of life were shattered in their own persons, in their thought and action,
and in their homes and families. Western social institutions and customs were
introduced with impertinence. Instead of raising themselves from their decay
to the heights of virtue and societal efficacy envisaged for them by Islam,
Muslim women began to hanker after the manifestations of Western decay:
gradual nudity and tabarruj, economic independence aimed at individualistic
license, egotistic pursuit of pleasure and the avoidance of duties imposed by
the extended family.

In our cities, Islamic architecture is dead and Islamic town planning non-
existent. Our overgrown urban centers repeat every mistake and shortcoming
of the European cities which underwent the industrial revolution two cen-
turies ago as if we are utterly incapable of learning from the experience of
others. Our homes, our furniture, and arts of decoration are hodgepodge of
all styles, betraying our confused notions of who and what we are.

In short, despite all claims to the contrary, to the extent that he has Wester-
nized himself, the Muslim has, in fact, barbarized himself. His life has become

a conglomeration of styles discontinuous with his past. He has made of himself -

something neither Islamic nor Western, a cultural monstrosity of medern times.
C. The Self-Perpetuating Core of the Malaise

There can be no doubt that the main locus and core of the Trmmah’s malaise
is the prevalent educational system. It is the breeding ground of the disease.
It is in schools and colleges that self-estrangement from Isldm and from its
legacy and style are generated and perpetuated. The educational system is
the laboratory where Muslim youth are kneaded and cut, where their con-
sciousness is molded into a caricature of the West. Here, the Muslin’s linkage
with his past is severed; his natural curiosity to learn the legacy of his fathers
is stymied; here, willingness to touch base with them and spring toward creative
representation or Vergegenartigung (i.e., the making present and alive again)
of Islam is blunted with the doubts the system has injected into every recess
of his consciousness,

1. The Present State of Education in the Muslim Worid: Despite the tremen-
dous expansion which has taken place so far, the state of Muslim education
is at its worst, As far as Islimization is concerned, the traditional and the
secularist schools, colleges and universities have never been more daring in
the advocacy of their unlslamic theses, and never have they had the captive
ear of the overwhelming majority of Muslim youth as they do today. Since
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its inception under colonialist administrations, the secularist education system
has assumed tremendous proportion, elbowing the Islamic system from the
field. Istamic education, for the most part, remains a private affair devoid
of access to public funds. Where public funds are made available, demands
of secularization are imposed in the name of modernism and progress. This
usually consists of bifurcating the curriculum into contrasting—no, opposing—
sections, one Islamic and one modern, al-Azhar being the classic example.
The Istamic part of the curriculum remains unchanged, partly because of con-
servation and vested interests, and partly because it is in the secularist plan
to keep it out of touch with reality and modernity, so that its graduates would
present no competition to those of the secular institutions. This was all thought
out and well planned by the colonial strategists. National independence gave
the secularist system its greatest boost by adopting it as its own, pouring public
funds into it, and secularizing it even further in the name of nationalism. The
forces of Westernization and secularization and the resultant de-Islamization
of teachers and students is worse than under colonialism. A spirit of resistance,
of searching for liberation and an Islamic solution, then animated nearly
everyone. Today, there is cynicism and lethargy, mistrust of all leaders large-
ly due to repeated false promise and disappointments and to the sad example
of morally bankrupt leaders. No Muslim government, no university administra-
tion, no private organization is doing anything about the sinking morale of
college youth or about their continuing de-Islamization through “education”.
The colossal building program in the affluent countries and the consequent
expansion in students, faculty and facilities, all serve the secularist cause.
Hardly any percentage of the funds are devoted to “modernize” in a genuine
sense, 1.e., to improve the Islamic quality of education and the Islamic orien-
tation of students and faculty. Every where the race is on at a maddening speed
toward the Western educational model.

2. The Lack of Vision: Despite all claims to the contrary, the result achieved
is not the Western model but a caricature of it. Like the Islamic model, the
Western educational model rests ultimately on a vision, though different from
that of Islam and is animated by a will to realize that vision. Buildings and
offices, libraries and laboratories, classrooms and auditorial teaming with
students and faculty are all materjal paraphernalia of little worth without a
vision. It is the nature of the vision that it cannot be copied. Only its inciden-
tals can. This is why in nearly two centuries of Westernized, secularized educa-
tion, the Muslims have produced nothing—neither a school, coilege or univer-
sity, nor a generation of scholars —which matches the West in creativity or
excellence. The insoluble problem of low standards in Muslim World institu-
tions is a necessary consequence of this lack of vision. There is no genuine
search for knowledge without spirit; the spirit is precisely what cannot be
copied. It is generated by a vision of the self, the world and reality, in short,
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by religion. Muslim World education lacks this vision. Its leadership does
not have the vision of Western man by necessity; it does not have the vision
of Islam by choice, i.e., by ignorance, laziness and unconcern. Educational
leadership in the Muslim World has been Philistine, without culture and without
cause. Nationalism has inspired the Western universities in the last two hun-
dred years because romanticism has replaced the defunct God of Christianity
with “la nation” as genuine “ultimate reality”. For the Muslim no reality is
ultimate but Allah. Ultimate loyalty to the nation-state, is therefore not only
impossible to him; it is blasphemous. Whatever the Muslim’s linkage with
his legacy and past, it is not possible for him to be a “nationalist” in the same
sense as the European who has outgrown his Christianity.

Look at the highest model of Muslim university teacher, the professor with
a doctorate from a Western University. He was trained in the West and graduated
with a fair or less than fair average. Since he was not Islamically motivated
beforehand —i.e., he has not embarked on his expedition to seek knowledge
for the sake of Allah (SWT), but for a materialist, egotistical (at best, na-
tionalistic) goal —he did not obtain all the knowledge available to him in the
West. Neither did he surpass his Western teachers at their own game, nor
did he, like his ancestors who learned and Islamized the sciences of ancient
Greece, Persia and India, digest what he learned or seek to rehabilitate it within
the Islamic vision of knowledge and truth. Rather, he was satisfied to pass,
to obtain the degree, to return home and achieve a position of affluence and
eminence. The books he read as a student are the ultimate reaches of his
knowledge, for now, he has neither time, nor energy nor motivation to push
the frontiers of knowledge his training had reached. His living and working
conditions add to his distraction from such a distant ideal. Naturally, his
students must come out even less motivated as well as less competent than
him. For them, the Western ideal has receded even farther. Gradually, the
standards sink. Western education in the Muslim World becomes a caricature
of its Western prototype. '

The materials and methodologies presently taught in the Muslim world are
copies of the Western ones but devoid of the vision which animated them in
the West. Lacking this they are instruments of mediocrity. Unconsciously,
these dispirited materials and methodologies continue to exert a sinister de-
Islamizing influence of the student by posing as alternatives to the Islamic
ones as well as agents of progress and modernization. They make of the
graduate of the Muslim World university a typical “sophomore,” thinking that
he knows, but knowing very little indeed.

The very possibility of excellence in the Western disciplines is thus remov-
ed from the Muslim student. This possibility requires perception of the totality
of knowledge in the fields as well as motivation by a driving idea to appropriate
and to transcend the totality. The former depends upon the latter since, in
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order to acquire knowledge of the totality, one must be driven by a consum-
ing idea which only commitment to a cause generates. Without a cause, the
Muslim is not driven to master the totality of knowledge in the discipline,
and without that mastery, no transcendence of the discipline’s state-of-the-art
is possible. For the Muslim, the only cause which can be really a cause, is
Islam. Lacking it, the Muslim teachers who study in the West never reach
the totality of knowledge. As teachers in the universities, they cannot impart
either requisite of excellence to their students. They are content in most cases
o copy and tc translate the less-than totality which they had acquired, doom-
ing their students to a mediocre performance at best.

That teachers in Muslim world universities are not possessed by the vision
of Islam and are not driven by its cause, is certainly the greatest calamity
of Muslim education. Throughout the Muslim world, students enter the univer-
sity equipped—as far as the Islamic vision is concerned —with the little
knowledge of Islam they have acquired at home and/or at the elementary or
secondary school. Obviously, this constitutes no “vision” and no “cause”
Ideologically therefore, the freshman student enters as a tabula rasa. He may
come with sentiments but surely not with ideas. These sentiments, if any,
are shipwrecked when confronted with the “ideas”, “facts,” and the “objec-
tive” judgments of “science” presented to him in the disciplines. Obviously,
he has no defense and no vision with which to counter on the ideational level.
If he does not graduate a confirmed atheist, secularist, or communist, his
view of Islam has receded to the realm of personal, subjective, and sentimental
attachment to family and people. Of Islam as a vibrant ideology replete with
the best ideas in relevance to any problem, he has none. On the ideational
level, the student in the Muslim World university confronts the alien ideologies
presented to him in textbooks or classrooms with as miserable a defense as
a soldier with lance and sword confronts one armed with a tank and machine
gun. Nowhere in the Muslim world is the Islamic vision taught to all students
as the Western tradition is taught to high school students in the West, i.e.,
with consistency, universality, utmost seriousness, and commitment on the
part of all. In no Muslim world university is such a vision part of the “basic”
or “core” studies program compulsory to all students.

II. The Task

The greatest task confronting the ‘Ummah in the fifteenth century Hijrah
is that of solving the problem of education. There can be no hope of a ge-
nuine revival of the TUmmah unless the educational system is revamped and
its faults corrected. Indeed, what is needed is for the system to be formed
anew. The present dualism in Muslim education, its bifurcation into an Islamic
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and a secular system must be removed and abolished once and for all. The
two systems must be united and integrated. The emergent system must be in-
fused with the spirit of Islam and function as an integral part of its ideological
program. It should not be allowed to remain an imitation of the West, nor
left to find its own way. It cannot be tolerated to serve merely the economic,
pragmatic needs of the students for professional knowledge, personal advance-
ment, or material gain. The educational system must be endowed with a mis-
sion, none other than that of imparting the Isldmic vision and of cultivating
the will to realize it in space and time. Such a task is indeed difficult to per-
form and may be costly. However the ‘Umimah, in its totality, spends a far
iesser percentage of its “gross national product”, of its annual budget, than
most other Umarm in the world today. Even in those affluent countries where
the budget of education is significant, the expenditure is, for the most part,
on buildings and administration rather than on research and education ac-
tivities proper. The Ummah must spend far more on education than it presently
does in order to attract the best minds, and to help them maintain the dignity
Allah (SWT) has bestowed upon them as “men of knowledge” or “seekers”
after it.

A. Uniting the Two Systems of Education

The Islamic system of education consisting of elementary and secondary
madrasahs as well as of college level kulliyyahs or jamiahs ought to be united
with the secular system of public schools and universities. The union should
bring to the new unified system the advantages of both, the financial resources
of the state and the commitment to the vision of Islam. Union of the two systems
should individual eliminate their disadvantages, that is, the inadequacy of ar-
chaic textbooks and inexperience of teachers in the traditional system, and
the mimicry of the secular West in its methods and ideals.

The advantages may be gathered by the new system if the respective govern-
ments agree to appropriate for it the necessary funds without exercising stifl-
ing control. Steps must be taken to make the new educational systern finan-
cially secure, if not wholly independent, by promoting endowments whose
income would fund the system or its parts. Such endowments are precisely
the awgaf which the Sharr'zh recognized and protected for the welfare of the
Umimah. It was the wagf of each madrasah that made it autonomous in the
past, and thus enabled its teachers and students to seek knowledge for the
sake of Allah (SWT) alone —the necessary condition for any successful search
for the truth. It again was the wagf institution which gave the madrasah the
first legal or corporate personality in history. It was the wagf-based madrasah
that constituted the model emulated by the first universities of the West when
they were founded eight centuries ago.
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Because of the explosion of knowledge as well as of student numbers, educa-
tion may be too expensive nowadays to be funded by wagf endowments alone.
A yearly portion of public funds may well be necessary. However, the state
should develop the wisdom necessary to negotiate with the educators on the
amount of the subsidy and trust them to make the best possible use of it. If
state universities in the West could do this, it is certainly presumptuous to
claim that Muslims, acting under Qur'dnic injunctions, are incapable of the
same. There can be neither good nor future in an ‘Ummah which does not
respect its learned sons and daughters; which does not exert itself to transmit
to them the cultural and spiritual legacy of the ancestors, and which does not
enable its youth to add to and enrich their tradition. It is a sign of tyranny
when the state does not trust its educators to do their job without policing
the educational establishments. Finally it is a sure sign of decay when educators
have to be told by political rulers what to teach and how to run the academic
concern.

B. Instilling the Vision of Islam

The union of the two systems is expected to do more than bring means to
the Islamic systern and autonomy to the secular. It is expected to bring Islamic
knowledge to the secular and modern knowledge to the Islimic system. In
regard to elementary and secondary education, the crime of entrusting Muslim
youths to missionaries or non-Muslim educators must be stopped. Every
Muslim youth is entitled to receive full instruction in the religion, ethic, law,
history and culture of Islaim. The ‘Ummah or any section of it, as well as
its leaders, are legally responsible, and in the eye of God criminally indic-
table if they failed to give that basic instruction in Islam to every Muslim child.

The same is even more true in the case of adult education. The child’s spirit
is protected by his parents or guardian who will see to it that he commits
no act odious to Islam or violates any provision of the shariah. The adult,
on the other hand, is free. He is the target of anti-Islamic propaganda in and
outside the university. In the college classroom and in the assigned readings,
he is constantly presented with alien ideologies in the name of science and
modernism. Anti-Islamic ideas and options for conduct are claimed to con-
stitute scientific truth, to be based on objective fact. In his tender years, the
Muslim student was presented with Istam through the voice of parental anthori-
ty. His mind was not mature enough to understand or appreciate “objective”
claims. His attachment to the Islamic position therefore was born out of sen-
timent, not of reasoned conviction. Evidently, his commitment to Islam can-
not withstand the onslaught of “scientific”, “objective” or “modern” truth. This
is why, in the absence of any counter presentation of the Islamic claims, a
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presentation made with the same force of objectivity, with the same appeal
of modernity, the Muslim college student succumbs to the secular claim and
converts to it. So begins the process of de-Isldmization in Muslim univer-
sities. After four years of such alienating influence within the university and
an equal, if not superior, influence stemming from the mass media, his peers
and society, the Islamic consciousness of the Muslim is ravaged. No wonder
he becomes a cultural Philistine, a ¢ynic who is at home neither in Islam
nor in the West, ready to be swayed by anyone who caters to his whim of
the moment.

1. Compulsory Study of Islamic Civilization: The only possible antidote
to this de-Islamization on the university level is the compulsory four-year study
of Islamic civilization. Every student in the university ought to undertake this
course of study regardless of his major. The fact that he is a citizen, a member
of the Ummah, imposes upon him the obligation to acquire sufficient
knowledge of the Ummah’s legacy, an adequate command of the Ummahs
spirit and familiarity with its civilization. It is not possible to be civil without
such knowledge. Even if the student belongs to 2 non-Muslim minority, it
does not absolve him from fulfilling this basic requirement. Since he and/or
his parents have opted to be citizens of the Islamic state, he must acquire the
necessary familiarity with the civilization to which his home-state belongs,
the spirit and hope which move it and his compatriots. No person may be
-left without acculturation in Islam, without “socialization” or integration into
its society. Only such study can immunize him against invading ideologies;
for it would enable him to meet argument with argument, objective evidence
with objective evidence. Only such study can prepare him for genuine par-
ticipation in the cultural life and progress of the ‘Ummah; for only through
it will he learn the essence of Islamic civilization, the logique of Islam, and
hence the direction into which the Ummah is going, or hoping to go.

The study of civilization is the only way to grow in the person a sense of
his identity. No one may be said to be self-conscious who does not know his
forefathers; and that is to say, who does not know the spirit which animated
them, their achievements in the arts and sciences, in their political and
economic life, in their social organization, intheir esthetic experience; who
is unmoved by their travails and tragedies, their glories and victories; who
is uninspired by their hopes. The consciousness of self-identity is not achiev-
ed except when such knowledge of one’s background is contrasted with
knowledge of other peoples and groups, of other civilizations. To know one-
self is to know how one is different from others, not in material needs or
utilitarian realities, but in the view of the world, in moral judgment, and
spiritual hope. This is all the domain of Islim, of the culture and civilization
which Islidm built and sustained through the generations. It is achievable on-
ly through the study of Islam and its civilization, and the comparative study
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of other religions and civilizations, Today, to be “modern” is to be civiliza-
tionally conscious; i.e., to be conscious of the nature of one’s civilizational
heritage, of the essence which produced its various manifestations, of its distinc-
tion from other streams of civilizational history, and of its pull and direction
for the future. Without such knowledge, one cannot be the subject of his own
fate; and certainly one cannot survive in this world. Unlike the past, the civiliza-
tional forces contending in this century can reach and overtake anyone without
invasion or military occupation of his land. They can subvert his mind, con-
vert him to their world view, neutralize and contain him as a puppet whether
he is aware or not. Certainly, these forces are contending with one ancther
to dominate the world. And it is the decision of Muslims today whether Islam
will be the victor tomorrow; whether or not Muslims will be the subjects
of history or merely its objects. Indeed, the civilizational battle now in pro-
gress in the world-scene, will not leave anyone unscathed. Every human is
bound to be transofrmed by one contender or another, unless he himself in-
stantiates the contender civilization and is therefore a transformer of others.

It is unbecoming of Muslims to argue that Islamic civilization will remain
alive as long as it is taught in the departments or institutes of Islamic study
in the universities or colleges of the shari‘ah. Indeed, it is indicative of their
decadence that Muslims have instituted “departments of Islamic studies” in
their universities. These are always copies of departments of Orientalistic
studies in Western universities, where the study of Islam is the specialization
of the few whom society needs for administering its relations with the Muslim
World.

Knowledge of Islam and of its civilization is not meant for the few. The
vision of Islam is not meant for, nor needed by the specialist alone; it is for
all humans and it is designed to elevate all those who are possessed by it to
a higher level of existence. Islam abhors the division of humans into clerics
and lay; it insists that all men are to know, teach and observe the truth. The
vision of Islam is needed to defend the whole people against the alien ideologies
invading the consciousness. Unless everybody is immunized against the disease,
the ‘Ummah will become the victim. Moreover, Isldm is the comprehensive
religion whose vision is relevant to every human activity, to every endeavor,
whether physical, social, economic, political, cultural or spiritual. It is not
an other-wordly religion like Christianity and Buddhism, content to direct
“divinity” affairs and leave the rest to Caesar. Nothing is said or done in any
shop or factory, office or home, theater or field or a fortiori, in any classroom
or laboratory of the university to which Islam is not relevant. The vision of
Islam is therefore truncated —and hence dead—if it is cultivated only in one
department or faculty. It must be the guiding, determining first principle of
every discipline.

What is needed therefore is a four-year course of study to be part of the
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“basic” or “core” program for all students, regardless of their majors or pro-
fessions. It should seek to give the Muslim student knowledge of the first
principles of Islam as essence of Islamic civilization in the first year; of the
historical achievements of Islamic civilization as manifestations in space-time,
of the first principles of Islim in the second year; of how Islamic civilization
compares and contrasts with other civilizations in essence and manifestation,
in the third year; and of how Isldmic civilization is the only viable option
in dealing with the fundamental problems of Muslims and non-Muslims in
the contemporary world, in the fourth year.

2. Islamization of Modern Knowledge: It would be a great step forward
if Muslim World universities and colleges were to institute compulsory courses
in Isldmic Civilization as part of their basic studies program for all students.
This would provide the students with faith in their own religion and heritage
and give them the confidence in themselves to enable them to face and sur-
mount their present difficulties as well as to forge ahead toward the goal assign-
ed to them by Allah (SWT). But it is not enough.

In order to forge ahead toward this Islamic goal and thus make the Word
of Allah supreme in space and time, knowledge of the world is absolutely
indispensable. This knowledge is the goal of the disciplines. Before Muslims
went into decay and slumber, they had developed the disciplines, established
and clarified the relevance of Islam, of its world view and values, to everyone
of them. They integrated them successfully into the main corpus of Islamic
knowledge. They made wonderful contributions in all fields, and they utilize
that knowledge efficiently to promote their Islamic ideals. During their slumber,
non-Muslims have taken the legacy of Muslim scientists and men of knowledge,
integrated it into their own world view, developed the disciplines, added signifi-
cant contributions to them and utilized the new knowledge to their advan-
tage. Today, non-Muslims are the undisputed masters of all the disciplines.
Today, in Muslim World universities, their books, achievements, world views,
problems and ideals are being taught to Muslim youths. Muslim youths are
being Westernized on account of this.

This situation must change. There can be no doubt that the Muslim academi-
cians ought to master all the modern disciplines, understand them complete-
ly, and achieve an absolute command of all that they have to offer, That is
the first prerequisite. Then, they ought to integrate the new knowledge into
the corpus of the Islamic legacy by eliminating, amending, re-interpreting and
adapting its components as the world view of Islam and its values dictate.
Finally, by their example as pioneers, they ought to teach the new generation
of Muslims and non-Muslims how to follow in their footsteps, push the fron-
tiers of human knowledge even farther, discover new layers of the patterns
of Allah (SWT) in creation, and establish new paths for making His will and
commandments realized in history.
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The task of Islamizing knowledge (in concrete terms, to Islimize the
disciplines, or better, to produce university level textbooks recasting some
twenty disciplines in accordance with the Islimic vision) is also the most dif-
ficult. No Muslim has yet contemplated it enough to discern its prerequisities,
or to articulate its constitutive steps and measures. All that our previous
reformers had thought of was to acquire the knowledge and power of the West,
They were not even aware of the conflict of Western knowledge with the vi-
sion of Islam. It is our present generation that first discovered the conflict
as we lived it in our own intellectual lives. But the spiritual torture the con-
flict has inflicted upon us caused us to wake up in panic, fully aware of the
rape of the Isldmic soul taking place before our very eyes in the Muslim World
universities. That is why we are alerting the Muslim World to the evil and
seeking for the first time in history to elaborate a plan to arrest it, to combat
its effects, and to re-launch Islimic education on its proper track, leading to
its predestined goal.

It is most regrettable that the Muslim World is still devoid of a center where
thinking on this high level takes place. What is needed is a university which
acts as headquarters for Islamic thought, where the disciplines undergo
Islamization and the process gets tested in the class and seminar rooms of
the undergraduate and graduate programs of study. Until the Islamic Univer-
sity of Islimabad entered into collaboration with the International Institute
of Islamic Thought, not one educational institution in the Muslim World had
moved a finger to Islamize knowledge, to produce Islamic textbooks for col-
lege use in the disciplines, or the tools of research necessary for the writing
of these text books. And yet, everywhere in the Muslim World one hears of
the need to Islamize education, its men and institutions, its curricula and text-
books. On the official level where the power to decide rests, one finds little
more than lip-service, either made by the ignorant or designed otherwise to
mislead the masses.

This task is the noblest of all tasks, the highest instantiation of the Divine
iradah, the first categorical imperative of all morality. The world religions,
the West and Communism did not begin to grow, to develop and achieve what
they did without such a cause animating and driving their adherents. The least
argument is that Muslims too, should Iend their souls to determination by
a cause if they want to stop being the objects of history and become its sub-
jects. And yet, Isidm is not another “ism” on a par with these movements;
nor does it present its claim as its own, as a dogma—personally experienced
and subjectively appropriated—which can only be adopted or dropped arbitrari-
ly. The claim of Islam is a rational, necessary, and a critical claim. Tt has
universal validity, an ought-claim and title to the acknowledge and acquiescence
of mankind. As a rational claim it can be met only with counter-argument,
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which the Islamic adherent should welcome and to which he should respond
with evidence. No part of the Islimic claim, or “relevance” of Islam to any
discipline, may be accepted without convincing evidence. But when the Islamic
vision has made its claim and established it for the most exacting scholar-
ship; when it has substantiated it for the most fastidious consciousness; then
it can be rejected and/or resisted only out of irrationality or malice. The former
is the prerogative of the ignorant, the mentally deranged; the latter, that of
the committed enemy. Both constitute what Islam calls jahiliyyah.

This is then the great task facing Muslim intellectuals and leaders: to recast
the whole legacy of human knowledge from the standpoint of Isldm. The vi-
sion of Islim would not be a vision unless it is a vision of something, name-
ly, life, reality and the world. That content (reality, etc.) is object of study
of the various disciplines. To recast knowledge as Isldm relates to it, is to
Islamize it; i.e., to redefine, and re-order the data, to rethink the reasoring
and relating of the data, to reevaluate the conclusions, to re-project the goals —
and to do so in such a way as to make the disciplines enrich the vision and
serve the cause of Islam. To this end, the methodological categories of Islam,
namely, the unity of truth, the unity of knowledge, the unity of humanity,
the unity of life, and telic character of creation, the subservience of creation
to man and of man to God must replace the Western categories and deter-
mine the perception of ordering of reality. So too, the values of Isldm, name-
ly, the usefulness of knowledge for man's felicity, the blossoming of man’s
faculties, the remolding of creation so as to make concrete the Divine pat-
terns. The building of culture and civilization, of human monuments in

knowledge and wisdom, heroism and virtue, piety and saintliness, should -

replace the Western values and direct the learning activty in every field. To
elaborate and articulate more precisely, the foregoing principles reflect the
purpose of the rest of this book.

III. The Methodology
A. Shortcoming of Traditional Methodology

In consequence of the terrible devastation which non-Muslims inflicted upon
the "Ummah in the sixth and seventh centuries of the Hijrah—the Tatar inva-
sion from the East and the Crusader invasion from the West—Muslim leaders
lost their nerves and their confidence in themselves. Thinking their world
consigned to doom, they became over-conservative and they sought to preserve
their identity and most precious possession, viz., Isldm, by proscribing all
innovation and advocating a strict adherence to the letter of the Shariah. It
was then that they abandoned the major source of creativity in the law—jjtihad.
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They declared its gates closed. Treating the Shariah as perfected in the works
of the ancestors, they declared any departure from it an innovation, and every
innovation undesirable and condemnable. As elaborated by the schools, the
Shariah was to become frozen, and as such, to safeguard the survival of Islam.
The survival of Islam, and indeed, Muslim victory and expansion in Russia,
the Balkans, Central and Southeast Europe in the eighth to twelfth centuries
did not undo the conservative measures. The universal adoption of tarigahs
or ways helped the Muslims to overcome their difficulties in the absence of
itjihad as a source of creativity. The Shari&h therefore remained a closed system
until modern times when modern science and technology gave the West the
power to confront and defeat the Muslims.

In modern times the West undid the Ottorman conquests in Europe, occupied,
colonized and fragmented the whole of the Muslim World except Turkey proper,
from where the Western powers were driven by force —Yemen and central and
west Arabia—which provided little incentive for colonization. The Western
powers exploited Muslim weakness to the utmost possible and contributed
in a major fashion to the present malaise of the Muslim World, described
in the first pages of this essay. In response to these defeats, tragedies and crises
which the West had imposed on the Muslim World in the course of the last
two centuries, Muslim leaders in Turkey, Egypt and India have tried to
Westernize the Umimah in the hope of making it politically, economically and
militarily viable. Wherever it was made, the attempt proved itself a failure.
Indeed, it continues to be a failure today. The more consistently it was ap-
plied, as in Turkey and Egypt, the more striking the failure. In Turkey, it
prepared the way for Mustafa Kamal to abolish all Islimic institutions and
reject every traditional Islamic principle affecting public life. The whole Islamic
system was to be replaced by the Western system. Today, after two genera-
tions (sixty years) of Westernization, Turkey is just as weak and poor in all
respects as other Muslim countries. Westernization succeeded somewhat in
de-Islamizing one class of society, but did nothing else. In Egypt, where Wester-
nization was less consistently pursued, a Western system was implanted and
the traditional Islamic system was permitted to function alongside. The two
systems competed with each other; and, despite the tremendous advantages
the Western system enjoyed —public funds, government support and favors—
both failed to achieve excellence. They succeeded only in weakening each other.

1. Figh and Faqgih(s); [jtihad and Mujtahid(s): Today, the term figh means
possession of knowledge of the Shariah according to a given school; and its
derivative fagih refers to the person endowed with such knowledge. General
figh and its derivative would apply to possession of knowledge of the Shariah
in all schools of law. Such knowledge :presupposes command of the Arabic
language and of the judgmental (hukmi) passages of the Qur'an and Sunnah.
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Evidently it is a technical meaning, highly restricted when compared with
that of the Qur'anic terms fagaha or tafaggaha which are repeated in numerous
verses —which point to intellection and understanding, to grasping the essence
and explanation, in short, to knowledge of Islam as a whole. The movement
of the term from this general connotation to the narrow technical one is itself
an index of the Ummah’s outgrowth of the need for a general meaning capable
of containing its creative tendencies and varied activities. This shift in mean-
ing of the term, and the loss of the dynamic aspect the early usage of the
term indicated, constitute a sign of conservatism and narrowing of vision.
The great jurists of Islam—Shafi‘l, Abu Hanifah, Malik and Ahmad ibn
Hanbal —all understood the compound term usii! al figh—not as the general
principles of Islamic law, but the first principles of Isldmic understanding of
life and reality.

Moreover, the early fagihs of the 'Ummah—namely, the Prophet’s compa-
nions, their successors, the ta@bi‘un, and the great founders of the schools
(RAA)—were preeminently knowledgeable in all matters affecting the lives
of Muslims. The faqgihs of the classical period were real encyclopaedists,
masters of practically all the disciplines from literature and law to astronomy
and medicine. They were themselves professional men who knew Islam not
only as law, but as ideal and theory, as a system of thought and life lived by
millions of humans in actual practice. The highest Islamic qualification ever,
namely, al dhawg al shar?, or the intuitive knowledge of the purposes of the
law, was well within their grasp. If they were the models of creative handling
of the Muslims’ problems on account of their superb competence, certainly
neither the knowledge nor the wisdom of today’s fagih—graduate equip him
adequately to assume the responsibilities which the early fagths have carried
out so successfully.

Within the traditional system itself, several atternpts at self-reform were made,
the most daring of which was proposed by Muhammad ‘Abduh, and his teacher,
Jamaluddin al Afghani. Although awakened Muslims everywhere approved
their call to reopen the gates of ijtihad, the measure failed for two reasons:
First, the traditional qualifications required of the mujiahids remained the
same and thus restricted the practice of ijtihad to the graduates of the tradi-
tional madrasah, i.e., to those who saw no need for it. For the graduates of
the traditional schools were precisely the recipients of an education which
convinced them that the methodology was absolutely adequate and that the
problem of the Muslim World was merely one of human reluctance to realize
the values of Islam. Secondly, the understanding of the mujtahid as necessarily
the fagih, (i.e., the person whose training has enabled him to transiate all
problems into legal terms, to make pronouncements upon them under the
categories of the law), contained or subsumed the problems of modernity under
those categories. This restricted jjrihad still further by concentrating all its



























































































