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Abstrak

Rencana ini cuba memaparkan kepentingan pendidikan afekrif atau pun peranan
aspek emosi dan psikologi dalam ilmu pendidikan. Pendidikan afektif amat
dipengaruhi oleh keadaan sosio-psikologi kanak-kanak di peringkat awal, Justeru
itu aspek ini dibincangkan. Sesual dengan tajuk rencana iaitu merancang sebuah
pendidikan afektif untuk peringkat pra-sekolah, rencana ini menumpukan
perbincangannya terhadap beberapa saranan praktikal bagaimana seharusnya
program pendidikan afektif ini dapat direalisasikan. Namun begitu dalam
perlaksanaan sudah tentulah ia akan menemui berbagai masalah dan kewajaran
membinangkan berbagai implikasi juga diberikan perhatian oleh penulis.

Introduction

There are many theories that attempt to explain the developmental stages of children
relating to specific domains, whether physical, cognitive, emoticnal or moral. In
this study, I shall discuss the impact of psychological developmental and social
characteristics of children at early childhood on the planning of affective education.

This essay is divided into three main sections. The first section outlines the
argument relating to the significance of affective education and its definition. The
second section elaborates characteristics of young children’s psychological-social
development from a theoretical point of view, in order to better understand how
these characteristics might influence an affective education programmes. In this
section, I also highlight factors which influence the development of children’s
personal social education and how these factors could have an effect on affective
education programme. In the third section, some suggestions are provided as to
ways of planning a programme of Affective Education as the implications to the
theories of children’s psychosocial development.

The scope of the discussion will include a consideration of the contrast between
Western arguments and the notions of Islamic values, in order to provide a
comparison between both perspectives. Western and Islamic Education concur on
the notion that pre-schooling alludes to the effectiveness of the family as a socialising
agent. However, the social foundations of both perspectives are different. According
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to Lateef (1975), the findings of his doctoral study ‘An Over-view of Western and
Islamic Education’ states that the social foundation of western education is “the
notion that peace and well-being comes when you and I, working and living in
groups, are able to express our interest fully and continuously together” (p.178).
Meanwhile, Islamic Education teaches that “peace and well being comes when
you and I move our souls towards a deep love for God”,

'The Importance of Affective Education

In planning a programme of affective education, it is argued that affective
development is more important than cognitive development . This is the line of
thinking that I am taking, but I shall before explaining why it is necessary to teach
children about emotions, I think it is better to understand first the meaning of
affective education.

The word “affect” is related to emotion, feeling, and may be distinguished
from cognitive, thought or action, An affective state of consciousness, according
to Hutt (1996) is resulting from emotions, sentiments and desires, whilst emotion
is the application of mental processes to the world of feelings, interpersonal
relationships, and inanimate objects to which the person is attached. Affective
education according to Lang et. al (1998) is ‘part of educational process that
concerns itself with attitudes, feelings, beliefs and emotions of student’. Through
the introductory chapter in their book, it can be understood that a central concern
of effective education is the development of effective and productive regulators
of behaviour within oneself (intrapersenal) and in interactions with othets
(interpersonal).

From an Islamic perspective, we may define affective education as the gradual
process of instilling discipline of body, mind and spirit into human beings in order
to produce the God-fearing servant of God (Allah) who is aware of his individual
vertical relations with God and his social horizontal relations with his fellow man.
According to Ulwan (1988), there are four basic foundations for creating an
affective domain: cultivation of Islamic noble-self foundation; caring for the right
of others; committed with general Islamic social ethics and values and, awareness
and criticising of immoral events in society.

In 'explaining the vital nature of affective education I would like to argue that
many studies find that social and emotional skills may be even more critical to
life’s successes than one’s intellectual ability. According to Shapiro (1997), children
with skills called “emotional intelligence™ are happier, more confident and more
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successful in school. In addition, many researchers, especially educational
psychologists, show that an important aspect of teaching effectiveness is creating
a classroom atmosphere that encourages the development of emotional and social
competence simuitancously and in an integrated fashion with academic and
cognitive competence (Snell and Greenberg, 1997).

Maslow’s hierarchy of human needs (1954) provides an early illustration of
how people achieve their potentials when they are able to fulfil the characteristics
shown at the top of his hierarchy; self-actualisation and self-esteem needs. Similarly,
Ericson (1977) believes that children need to develop a sense of emotional safety
and trust in others for development and Iearning to proceed. Meanwhile, Greenhalgh
(1994) in his book “Emotional Growth and Learning” highlights and elaborates
in detail on the significance of the development of personal constructions of
meaning and identity in relation to the capacity for learning.

If we refer to Islamic perspectives, the fundamental importance of the learning
process is the moral and psychological health of the human soul, while the cognitive
part of human beings is within the soul. Ahmad (1966} stated that Islamic Education
was designed to elevate man to moral, intellectual and spiritual perfection [(cited
in Lateef (1975), p.17)]. One of the greatest thinkers of Isiam Al-Ghazzali (b.1058)
declared that knowledge is attainable only if the heart (soul) is pure and untarnished.
According to him, the immediate aim of learning is the purification of the soul and
the ultimate end must be the attainment of closeness to God. Therefore, Al-Ghazzali
lays great stress on the development of the moral aspect of human nature.

In other respects, the aim of education might be said to involve the whole
being of children, in terms of cognitive and affective dimensions and even their
soul. The main task of teachers should not be limited solely to passing on knowledge
or developing children’s intellectual ability, but should go beyond than that. This
is because human beings are made of a dual nature, spirit and body, both the
physical needs, spiritual needs are to be fulfilled. An affective education programme
might give guidance for the discipline of mind and emotion and this will balance
individual needs and improve the performance in social relationship.

Psychological-Social Developmental Characteristics of young children and
factors influence the development

From the discussion advanced in the previous section, it may be understood that
an affective education programme is vital for education planning. Hence, there is
a direct relationship between psychology and emotion, and we need to recognise
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first the psycho-socio developmental characteristics of young children in order to
construct a good planning for affective education programme.

Developmental psychology, according to Steur (1994,p.6) “includes the study
of both behaviour and mental process and focuses on what changes take place as
well as why changes do or do not occur”. This knowledge explains three aspects
of children’s development: universal patterns, individual differences and contextual
influences (Newcombe, 1996). In relation to this, knowledge of the characteristics
of psychological development of young children enables practitioners and parents
to judge the behaviour of a particular individual, and allows them to plan educational
and social programmes suitable for children of varying ages.

In analysing the characteristics of a child’s psychological and social
development there is no one single theory which can explain the psychological
nature of human being in its entirety. Therefore, I would like to refer to a range of
major theoretical perspectives as an attempt to explain the developmerit of human
personality and motivation, learning, cognitions, and social relationships and
behaviour. An understanding of these characteristics will provide a strong basis
for planning programmes of affective education.

Ethological theory, developed in the 1930s, emphasises the genetic and
biological roots of development. However, through observation, cthologists belicve
that children’s behaviour can best be understood in terms of its adaptive value and
attachment to the environment (Berk, 1997). From here, some developmentalists
have taken an ethological approach to studying peer-relationships and facial
expression in human children (Steur, 1994),

Meanwhile, the developmental psychologist with an ecological orientation
emphasises the interpendence of behaviour and environmental context. Ecological
theory acknowledges the complexity of social forces and their interplay with
individual development. For example, Vygotsky (1934) explained the role of culture
by pointing out that societies undergo historical changes that impinge differentiaily
on the developmentally of succeeding generations of children, Vygotsky’s social
constructivist perspective, states that the process and complexity of adaptation
among children is influenced by the social and cultural environment (Alenson and
Eller, 1999). Consequently, the Vygotskian view of cognitive development is
represented by ensuring that the social side of learning is not neglected.

In line with both ethological and ecological theory, Hyson (1994,p.64)
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describes five factors that play a key role in affective development in early
childhood. These factors are:
1. Biological and physical characteristics, including physiological process;
2. Individual differences temperament;
3. Skills and limitations in other developmental areas, including the
cognitive, language, and social domains;
4, Family environment and relationships;
5. Cultural influences.

It can be understood from the list above that as well as impacting on the
psycho-logical and physiological development of young children, environmental
factors such as family and culture play a role impact on the development of affective
education. This description brings us into the discussion of heredity versus
environment,

In explaining the matter of environmental influences on children’s socio-
emotional development, I view ‘environment’ involves parents, teachers, peers
and society or cultural roles. In this situation, home is the first educator for children
and it has a crucial role in modifying children’s thinking and emotional growth.
Therefore, the usefulness of affective education depends largely on the role of
parents in educating their children. Louis Kaplan (1959) describes thinking
concerning intellectual, emotional and social growth and development as follows:
“ Thus what parents do o children must certainly be considered in interpreting
the origins of personality disturbances. Often too, children unconsciously pattern
their behaviour after the behaviour of parents. If parents meet their problems in
an immature or abnormal way, children learn to do the same, quite independent
of any inherited tendencies. Or if parents cannot relate themselves to children, the
consequences are often seen in the aitempts of the child to solve his problems in
un-wholesome way. [Cited in Lateef (1975,p.56)]. Kaplan point of view can be
interpreted that the children are reflection of parent’s temperament. They inherit
tendency to be good or bad depends on the way the parents treat them.

Kaplan’s view is in agreement with early Islamic childhood educator, Al-
Ghazali, who said that: “Parents, are responsible for looking after their children
properly. The innocent child has his heart and mind pure and unblemished. His
heart resembles a mirror, it reflects anything put before it. He imitates whatever
he watches his parents and elders doing” [also in Lateef (1975,p.62)]. This utterance
explains that children are innocent and parents are responsible for their children’s
moral development. It is their obligation to train their children in good characters.
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Al-Ghazali’s point of view also reveals that the foundation of all moral
teachings should be laid in childhood, and supervision over a child’s activities
should begin as soon as he or she shows signs of discrimination. Training children
to behave well must commence from the very beginning, If we relate physiological
development to emotional factors, Islamic notions consider that a child must be
suckled by a virtuous woman. Psychologically, the milk becomes a part of the
child’s system nourishes the body, builds up the mind, and influences it for better
or for worse.

The next theory that may explain psycho-developmental characteristic of
young children is Piaget’s theory of cognitive development, developed in 1954,
In this theory, it can be seen that the human thinking process changes radically,
though slowly, from birth to maturity and certain ways of thinking that are quite
simple for an adult are not so simple for a child. According to Piaget, psychological
cognitive development is generally associated with specific ages, and can be divided
into four stages. Children in middle childhood are situated within the second stage
called “preoperational stage”. In this stage, children are busy using language to
help themselves develop concepts, and experience is crucial for having linguistic
forms.

According to Woolfolk (1995), Piaget’s fundamental insight was that
individuals construct their own understanding, and learning is a constructive
process. In applying this theory, schooling must give the students a chance to
experience the world. Even though Piagetian descriptions of development seem
focused more on the intellectual aspects of young children’s activities than on
their affective qualities, cognitive theories of development are seldom thought of
as having an emotional component.

In Albert Bandura’s Social Learning Theory {1965) one of the characteristics
of child psychological development is that a child learns a general rule of behaviour
through observational learning or modelling. In other words, the behaviour of one
person is often influenced by the consequences of behaviour observed in another
person, as occurs in the relationship between teacher and pupil.

In addition, in planning an affective education programmes, it is also important
to understand behavioural learning theories that view behaviour as learned, and
consequences that follow behaviour can either promote or deter learning (Hensen
and Eller, 1999). Through this theory, it can be understood that good behaviour
can be encouraged through reinforcement such as giving praise and recognising
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