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The Ummah of Islam stands at present at the lowest rung of the ladder
of nations. In this century, no other nation has been subjected to comparable
defeats or humiliation. Muslims were defeated, massacred, double-crossed,
colonized, and exploited, proselytized, forced or bribed into conversion to
other faiths. They were secularized, Westernized, and de-Islamized by internal
and external agents of their enemies. This occurred in practically every country
and corner of the vast Muslim world. Even though they were victims of injustice
and aggression on every count, Muslims were vilified and denigrated in
representations of them in all nations. They enjoy the worst possible ‘image’
in the contemporary world. In today’s global mass media, the ‘Muslin’ is
stereotyped as aggressive, destructive, lawless, terroristic, uncivilized, fanatic,
‘fundamentalist backward and anachronistic. Muslims are the objects of hatred
and contempt on the part of non-Muslims, whether developed or
underdeveloped, capitalist or Marxist, Eastern or Western, civilized or
otherwise. The Muslim world itself is known only for its inner strife and
division, its turbulence and self-contradictions, its wars and threats to world
peace, its excessive wealth and excessive poverty, its famines and epidemics.
In the minds of people everywhere, the Muslim world is the “sick man” of
the world; and the whole world is led to think that, at the root of all these
evils, stands the religion of Islam.

The inexorable facts that the Ummah numbers over a billion people;
that its territories are among the most vast and the richest; and that its potential
in human, material, and geopolitical resources are the greatest, make the
defeat, the humiliation, and the misrepresentation of Muslims intolerable.
What aggravates this even further is the knowledge that the Ummah’s faith—
Islam—is, in fact, an integral, beneficial, world-affirming, and realistic religion
in which practical solutions for contemporary problems of humanity can be
sought and found.



B. Major Effects of the Malaise

1. Political Character

The Ummah is divided against itself. The colonial powers have
successfully fragmented the Ummah into some fifty or more nation-states
and set them one against another. The boundaries of the Muslim states have
been so defined as to create perpetual friction for every state with its neighbors.
Political machination by the enemy continually exploits those areas of friction
and creates feelings of alienation and hostility.

Internally, every Muslim nation-state is, in turn, d1v1ded agamst itself
because its population is heterogeneous and one group is assigned hegemony
over the other groups by the colonial masters. No nation-state was given
the time, peace, or resources necessary to integrate its own citizenry into
a single entity; and no two states were allowed to unite so as to constitute
a greater whole. Indeed, the few attempts in that direction were doomed
to failure. To make things worse, the enemy either has imported aliens into
the Muslim world in order to guarantee perpetual strife and to initiate reasons
for interference in the internal affairs of these states, or has converted groups
of natives of those states to a Western Christianity that necessarily implies
their estrangement from their Muslim compatriots, or has infused into non-
Muslim natives a notion of their ethnic identity that sets them in conflict
with the Muslims. Finally, the enemy has created hostile “foreign” states within
the body of the Ummah to divert Muslim energy away from reconstruction,
to drain its resources in futile wars, or to serve as bases for colonialism and
foreign political interests. Every Muslim government spends the greater part
of its resources and energy on securing its own power within and its sovereignty
without—and yet without avail.

Throughout the Muslim world, except in a few regions where the enemy
has found rulers ready to cooperate, colonial administration has destroyed
all political institutions in the land. When the time came for colonial
administrations to withdraw, they entrusted power to the native elites who
had already been systematically Westernized. Then, in most former Muslim
colonies, power went to the military who were destined to grab it at the first
opportunity. In the majority of cases today, Muslim countries are ruled by
the military because they are devoid of political institutions that are capable
of operating the government, of mobilizing the masses for resistance, of leading
them into constructive political action, or, simply, of acting in harmony with
one another.

2. Economic Character
The Ummabh is nondeveloped and backward. The overwhelming majority
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of its members are illiterate. Their production of goods and services is far
below their needs, which are then satisfied by importing finished goods from
colonial and postcolonial powers. Even in the strategic necessities of life—
the staple foods, clothing, energy, and hardware—no Muslim state is fully
self-sufficient. Just about every Muslim state would be exposed to famine
if the colonial powers wished for any reason to stop their unfair trade with
them. Everywhere, colonial interest has been creating consumer markets and
demands for colonialists’ products, while the needs of Muslims for productive
hardware goes unheeded. In their competition with local Muslim productivity,
the colonialists seek (and often succeed) in forcing it out of the market. When
the colonialists help to develop some industry, it turns out to be one that
is dependent upon the colonialists’ raw materials or finished components,
which they alone supply, thus subjecting the industry to function at the
colonialists’ mercy, thereby subserving their goals. In most cases, the new
Muslim industries are not designed to meet the basic needs but, rather, those
tangential needs created by colonialist all-pervasive advertisement. Muslim
agricultural self-sufficiency is their first enemy, since, at this stage and for
a long time to come, that is the necessary prerequisite of Muslim resistance
to any colonialist scheme. Muslim farmers are uprooted from their villages
by false promises of better living in the cities, through the lure of temporary
jobs in speculative building-construction and consumer-goods industries, and
through exploitation by landlords and tax collectors. The farmers migrate
to the cities to live in shanty towns, dependent upon imported staple foods,
and become prey to any demagogue who capitalizes upon their adverse
circumstances.

The oil bonanza with which Allah (SWT) endowed some Muslim countries
has not proven to be the blessing (nimah) it was supposed to be. Scanty
population distribution, in addition to intellectual and cultural decline and
political instability, contributed to this. In most instances, the new wealth
produced cosmetic development and, therefore, failed to play its natural role
in developing the agricultural and industrial potential of the Ummah. Rather,
it is still being channeled for “easy and secure” investment in the financial
markets of the non-Muslim world, thus helping to develop foreign economics.

3. Cultural Character

The centuries of decline have caused illiteracy, ignorance, and superstition
to spread among Muslims. These evils have caused the average Muslim to
withdraw into the bliss of blind faith, to lean toward literalism and dogmatism,
or to surrender himself to superstitions and to various charlatans. All these
aberrations have bred in the Muslim no small measure of vulnerability. When
the modern world imposed itself upon the average Muslim, his military,
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political, and economic weakness caused him to panic. He sought half-measures
of reform that, he thought, would speedily recapture for him his lost ground.
Unwittingly, he took to Westernization, lured by the successful example of
the West and prompted by his Eastern or Westernized advisers. In areas under
colonial administration, Westernization was ordered and promoted by every
possible means at the rulers’ disposal. v

Well-meaning or otherwise, Westernized Muslim leaders did not grasp
the fact that their programs would sooner or later undermine the very
foundations of the faith and culture of their subjects. The connection between
the manifestations of Western productivity and power and the Western views
on God and man; on life, nature, the world; and on time and history was
too subtle for Muslim leaders to grasp or, in their hurry, to consider. A secular
system of education was built that taught Western values and methods. Soon,
graduates who were ignorant of the Islamic legacy began to pour into society.
The new graduates became suspicious of the majority of the guardians of
the legacy, the ulama, who were dogmatists, legalists, and literalists, who
failed to distinguish between those juristic verdicts (ahkam) of the Quran
and the Sunnah that could not be discarded or dismissed, and those matters
that are open to creative exercise of judgment (ijtihad). The graduates’ suspicion
of the guardians of the legacy increased and a gap began to develop within
the ranks of the Ummah, dividing it into Westernizing secularizers and
opponents of secularization. The colonialist powers saw to it that the former
became the decision makers in society.

The colonialists attacked everything Islamic either directly or by their
native puppets. The perfection of the Quranic text, the Message of the Prophet
(SAAS), the veracity of the Sunnah, the comprehensiveness of the Shari‘ah,
and the glories of Muslim achievements in culture and civilization were severely
denigrated; none of them were spared. The purpose was to inject doubt into
the Muslim’s confidence in himself, in his Ummah, and in his faith and
ancestors. The object was to undermine his Islamic consciousness and to
subvert his Islamic personality. Because he lacked the spiritual stamina
necessary for resistance, he was susceptible to corruption. The colonialists
and their stooges filled the Muslim’s daily life with media products that
promoted Western culture. Newspapers, books, and magazines; radio and
television; cinema and theater; records and tapes; and street posters and neon
signs bombarded him daily with such effects. Muslim governments took pride
in the new boulevards they opened in their capitals, which were dotted with
Western-style high-rise office or apartment buildings; but they were not shamed
by the squalor and degradation of the rest of their towns and villages.
Westernized elites frequented public halls to watch a movie or to listen to
an opera, a concert, or a drama; and their sons and daughters read about
them in books in public or missionary schools and colleges, without realizing
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their incongruity with everything else they thought or did. Those who
completed their selfWesternization stood out more oddly against their Muslim
environment and background. The integrity of Islamic culture and the unity
of the Islamic style of life were shattered in their own persons, in their thought
and actions, in their homes and families. Western social institutions and customs
were introduced into their lives in excess and with impertinence. Instead of
raising themselves from their debasement to the heights of virtue and societal
efficacy envisaged for them by Islam, Muslim men and women began to hanker
after the manifestations of Western decadence: gradual nudity and immorality
of dress and make-up (tabarruj), economic independence aimed at
individualistic license, egotistic pursuit of pleasure, and avoidance of duties
imposed by family relationships.

In the cities, Islamic architecture died and Islamic town planning became
nonexistent. The overgrown urban centers repeated every mistake and
shortcoming of the European city that underwent the industrial revolution
two centuries ago, as if utterly incapable of learning from the experience
of others. Muslim homes, furniture, art, and decoration became a hodgepodge
of all styles, betraying confused notions of Muslim identity.

Despite all claims that he has Westernized himself, the Muslim has, in
fact, barbarized himself. His life has become a conglomeration of styles,
discontinuous with his selfhood. He has made of himself something neither
Islamic nor Western—a cultural freak of modern times.

C. The Core of the Crisis: The Malaise of Thought
and Methodology

There can be no doubt that the intellectual and methodological decline
of the Ummah is the core of its malaise. The educational system is the breeding
ground of the disease. Schools and colleges generate and perpetuate that self-
estrangement from Islam, from its legacy, and from its style. The educational
system is the laboratory where Muslim youth are kneaded and cut, where
their consciousness is molded into a caricature of the West. Here, the Muslins
link with his past is severed; his natural curiosity to learn the legacy of his
fathers is stymied. Here, his willingness to touch base with his heritage and
to spring toward creative representation of Islam is blunted with the doubts
and the deviation the educational system has injected into every recess of
his consciousness.

1. The Present State of Education in the Muslim World

Despite the tremendous expansion that has taken place in education so
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far, the state of Muslim education is at its worst. As far as Islamization is
concerned, never before have both the traditional and the secularist schools,
colleges, and universities been more daring in advocating their un-Islamic
themes and never before have they had the captive ear of the overwhelming
majority of Muslim youth as they do today. Since its inception under colonialist
administrations, the secularist educational system has assumed tremendous
proportions, elbowing out the Islamic system from the field. Islamic education,
for the most part, remains a private affair that has limited access to public
funds. Where public funds are made available, demands of secularization
are imposed in the name of modernism and progress. This usually consists
of bifurcating the curriculum into contrasting—nay, opposing —components,
one Islamic and one “modern”. What took place in some well-known Islamic
universities is a classic example.

The colonialists devised a well-thought out and well-planned strategy.
The Islamic component of the curriculum in certain universities remains
unchanged, partly because of conservatism and vested interests and partly
because it is in the secularist plan to keep it out of touch with reality and
modernity. In this way, their graduates will present no competition to those
of the secular institutions.

National independence gave the secularist educational system its greatest
boost by adopting it as its own, pouring public funds into it, and secularizing
it even further in the name of racist nationalism and regional “patriotism”.
The forces of Westernization and secularization, and resultant de-Islamization
of teachers and students, continue to gather momentum in colleges and
universities; and nothing has been done to arrest that degeneration. In fact,
the situation is worse than it was under colonialism. Under colonialism, a
spirit of resistance, of searching for liberation and an Islamic solution animated
nearly everyone. Today, students are cynical, lethargic, and mistrust all leaders.
This is largely due to repeated false promises and disappointments and to the
sad example of a morally bankrupt leadership. No Muslim government,
university administration, or private organization is doing anything about the
sinking morale of college youth or about their continuing de-Islamization through
“education”. The colossal building programs in the affluent Muslim countries
and the consequent growth of student bodies, faculty members, and expansion
of facilities all serve the secularist cause. Hardly any of the funds are devoted
to “modernizing” in a genuine sense, i.e., to improving the quality of education
and the Islamic orientation of students and faculty. Everywhere, the race is
on at maddening speed toward completing the Western educational model.

2. Lack of Clear Vision
Despite all claims to the contrary, the net result achieved is not a Western
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model, but rather a caricature of it. Like the Islamic model, the Western
educational model depends ultimately upon a specific vision, though different
from that of Islam, and is animated by a will to realize that vision. Buildings
and offices, libraries and laboratories, and classrooms and auditoriums teeming
with students and faculty are all material paraphernalia of littie worth without
the requisite vision. It is the nature of such vision that it cannot be copied;
only its incidentals can. That is why in nearly two centuries of Westernized,
secularized education, the Muslims have produced neither a school, college,
university, nor a generation of scholars that matches the West in creativity
or excellence. The insoluble problem of low standards in the Muslim World
institutions is a necessary consequence of this lack of vision. There is no
genuine search for knowledge without spirit, and the Western spirit is precisely
what cannot and should not be copied. It is generated by its own vision of
life and reality, in short, by its faith.

Education in the Muslim world lacks this vision. Its leadership does
not have the vision of the Western man by necessity; and it does not have
the vision of Islam by its own choice, i.e., by deliberate ignorance, laziness,
and lack of concern. Educational leadership in the Muslim world has existed
without culture and without cause. Nationalism has inspired the Western
universities in the last 200 years because Romanticism has replaced the defunct
God of Christianity with “la nation” as the genuine “ultimate reality”. For
the Muslim, no reality is ultimate but Allah (SWT). Therefore, ultimate loyalty
to the nation-state, is both impossible and blasphemous to him. Whatever
type of link a Muslim has with his legacy and past, it is not possible for
him to be a “nationalist” in the same sense as the European who has substituted
his Christianity with his ‘nationalism’.

Look at the highest model of the Muslim university teacher—the professor
with a doctorate from a Wéstern university, especially in the social sciences
and humanities. He was trained in the West and graduated with a fair or
less than fair average. In most cases, he was not Islamically motivated
beforehand, i.e., he had not embarked upon his expedition to seek knowledge
for the sake of Allah (SWT), but rather for a materialistic, egoistic, or at best,
nationalistic goal. Therefore, he did not obtain all the knowledge available
to him in the West, nor did he surpass his Western teachers.at their own game;
nor did he, like his ancestors (who learned and Islamized the sciences of ancient
Greece, Persia, and India), digest what he learned or seek to rehabilitate it
within the Islamic vision of knowledge and truth. Rather, he was satisfied
to pass, to obtain the degree, to return home, and to achieve a position of
affluence and eminence. The books he read as a student constitute the ultimate
reaches of his knowledge; for now, he has neither time, energy, nor motivation
to push beyond the frontiers of his basic training. His living and working
conditions add to his distraction from such a distant ideal. Naturally,
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his students must emerge even less motivated and less competent. For them,
the Western ideal has receded even further. Gradually, the standards sink;
and Western education in the Muslim world becomes a caricature of its Western
prototype.

The subjects and methodologies presently taught in the Muslim world
are copies of the Western ones but are devoid of the vision that animated
them in the West. Devoid of that vision, they have become instruments of
mediocrity. Unconsciously, these dispirited materials and methodologies
continue to exert a sinister de-Islamizing influence upon students by posing
as alternatives to the Islamic disciplines as well as agents of “progress” and
“modernization”. They make the graduate of the Muslim university a typical
“freshman™- thinking that he knows a great deal but knowing very little indeed.

The very possibility of excellence in the Western disciplines is, thus,
removed from the Muslim student. For that possibility requires that the student
perceive the totality of knowledge in his chosen field as well as become
motivated by a driving idea to appropriate and to transcend this totality. The
former depends upon the latter, since, in order to acquire knowledge of the
totality, one must be driven by a consuming idea that only commitment to
a cause generates. Without a cause, the Muslim is not driven to master the
totality of knowledge in the discipline; and, without that mastery, no
transcendence of the discipline’s state-of-the-art is possible. For the Muslim,
the only cause that can really be a cause is Islam. Lacking it, the Muslim
teachers who studied in the West never reached the totality of knowledge.
As teachers in universities, they could never impart this requisite of excellence
to their students. Content to copy and to translate the less-than-totality of
knowledge that they had acquired, they and their students are, at best, doomed
to a mediocre performance.

That teachers in Muslim universities do not possess the vision of Islam
and, therefore, are not driven by its cause is certainly the greatest calamity
of Muslim education. Throughout the Muslim world, students enter the
university equipped, as far as the Islamic vision is concerned, with the little
knowledge of Islam they acquired at home or in elementary or secondary
school. Obviously, this constitutes no “vision” and no “cause”. Ideologically,
therefore, the freshman student enters as a blank sheet. He may come with
sentiments but surely not with ideas. These sentiments, if any, are shipwrecked
when confronted with the “ideas”, “facts”, and the objective judgments of
“science” presented to him in the disciplines. Obviously, he has no defenses
nor vision with which to counter this ideational level. If he does not graduate
a confirmed atheist, secularist, or communist, his view of Islam has receded
to a realm of personal, subjective, and sentimental attachment to family and
people. He does not envision Islam as vibrant, replete with the best and most
relevant ideas concerning any problem. On the ideational level, the student
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in a Muslim university confronts alien ideologies presented to him in textbook
or classroom.with as miserable a defense as a soldier who, armed only with
lance and sword, confronts an enemy armed with tank and machine gun.
Nowhere in the Muslim world is the Islamic vision taught to all students
as the Western tradition is taught to high school students in the West, i.e.,
with consistency, universality, utmost seriousness and commitment on the
part of all. In no Muslim university is such a vision part of the “basic” or
“core” studies program that is compulsory to all students.



